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PRESENTATION IN POWERPOINT: MAKING LIFE EASIER FOR STUDENTS AND TEACHERS

Yastrebova L. N.
Tomsk Polytechnic University

Introducing computer technology into the classroom has been a wonderful breath of fresh air. Both teachers and
learners are exited by this new method of accessing information, and impressed by the immense resource they have
at their fingertips. The problem of using the Internet in its various forms (e-mail, blogging, Skype, etc.) in teaching-
learning process has even become the main issue for a number of scientific conferences (the one held in May 2009,
Moscow, is a good example). However teachers, perhaps unsurprisingly, tend to be the more sceptical audience:
there are certainly areas in the field of language teaching where micro-processor fails to offer advantages. (What, for
example, teaching grammar has in common with Internet technology? The design specifications of grammar books
in comparison with their paper version... Numerous on-line tests aimed at checking students’ knowledge of vocabu-
lary and grammar... Instantly prepared lessons on certain websites... What else?) Meanwhile, a fair number of stu-
dents in their teens or early twenties are typically comfortable with accessing information on-screen, and, perhaps
more importantly, actually enjoy doing so. The question is: how to engage the interest and involvement of learners
typically aroused by multimedia and thereby develop their language, especially grammar, skills? Being a teacher of
grammar, | decided to launch a pioneering classroom project: Making presentations in PowerPoint at grammar les-
sons. So this article should be seen as an attempt to show the potential of computer technology use in action and,
with regard to evaluation, to examine its pros and cons.

The obvious starting point in presenting grammar material is to show learners the form and usage of a particular
item. There are in fact two opposite ways to do that. Teaching from examples, from a text, etc. implies ideas of in-
ductive learning (for more details see [Thornbury, 2001]). We all have them, I suppose - deeply-ingrained sentences
which we use again and again as illustrations of, for example, the Past Simple and the Past Perfect (‘They arrived at
the cinema after the film began’ vs ‘They arrived at the cinema after the film had begun’). Or even the whole texts
like the one for demonstrating used to in teacher anecdote (“When I was a student, I used to...”) Of course, the func-
tionality of inductive learning varies greatly between grammar structures: not all sentences are purposeful and not all
texts are long enough to provide a context where learners can make a realistic assessment of how clear a certain
grammar point is. As S. Thornbury states, some kinds of language items are better ‘given’ than ‘discovered’ [Thorn-
bury, 2001, p. 55].

The deductive, or rule-driven, approach is generally accepted to be the fastest and most popular way of bringing
grammar material home to learners. The trouble here is that working on a number of rules can become insurmounta-
ble hurdle or a skipping-scanning race for many students. They need to have a reliable rule for using a particular
grammar structure. So, what is it? A useful rule of thumb is a rule that shows the whole truth about a particular item
of grammar. But the whole truth, as always of course, is a little more complex and vague. Ambiguity is a feature of
language that teachers of grammar should take into account in the first place. That is why the best way to summarise
the whole truth is to split the material into portions so that to encourage less advanced students to learn more about
language structure. To do so we need rules of thumb on the early stages of learning.

What does technology have to offer these approaches in teaching grammar? While the potential of computer
programs for discovery learning is quite obvious (take, for example, concordancing programs), the problem of seek-
ing rules of thumb is still open. Its solution came to me quickly and unexpectedly.

But first, some facts. The word ‘powerpoint’ is informally used nowadays to mean presentation, normally using
the Microsoft PowerPoint program [Vernon, 2009, p. 46]. Actually, the term was coined in computer technology
and then crept in the field of business communication. In foreign language teaching-learning as well presentation
belongs so firmly that Business English and ESP lessons, namely, cannot do without this way of presenting infor-
mation. Moreover, in most English for Science and Technology courses, there is a requirement to build up and de-
velop the skills in point: students are supposed to be able to make a successful presentation with the help of multi-
media and computer technologies. The syllabus of Business English designed for the 2™ year students at the Institute
of Engineering Entrepreneurship (the former Institute of International Management) of Tomsk Polytechnic Universi-
ty is a good example [ Working Programme, 2006, p. 6]. To meet specific needs of learners and help them fit physi-
cally and mentally into today’s competitive world is the job of the Engineering lecturer. Our job, as teachers of Eng-
lish, is to enable students use their professional and language skills without difficulty in real time (not only in a quiet
classroom setting). That is why we focus as much on strategy training as on language development. To fulfill this
major objective a number of materials have been designed and put into practice lately, E. Nikolaenko’s Business
English being one of such [Nikolaenko, 2009]. It covers the most important areas of oral and written communica-
tion, with a particular unit teaching learners the art of making presentation.

My colleagues’ experience has given me new insights into my current teaching practice. How can I get more out
of such materials and implement their ideas into General English classes? I have already introduced computer tech-
nology to my lessons of grammar by getting the students to e-mail me some of their written tasks, to browse through
certain grammar sites or to do exercises in the book they have chosen from the Internet resources for self-study. All
these as mentioned above are well-beaten paths for both teachers and students. This time I needed something new to
try. To keep up with the latest technology, I decided on PowerPoint and had to learn from ...my students. Amazing-
ly enough, learners happen to be more computer-friendly, especially when it comes to practice. So, ESP teachers as



10 MspaTtenbctBo «[pamoTa» www.gramota.net

well as our students have helped me to find my own way through making presentations based on grammar syllabus.
What follows is supposed to be inner thoughts and ideas arisen from my teaching experience which I would like to
share in my article.

Slide 1. Introduction
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Introduction

Read the Russian anecdote

Hexuma Ha rrtake.
- B aHITHICKOM S3bIKe, - TOBOPUT Hpodreccop, - ABOTHO
OTPHIAHIE JaeT VIBepadeHIte. B ApyIix 43pikax, Hanpiep,
B PYCCKOM, JIBOITHOE OTPHIAHIE BCe PABHO 0503HaTaeT
otpunanie. Ho HeT HI 0JHOTO 43HKa, B KOTOPOM GBI ABOTHOS
YTRepAVIeHITe 0BOIHATATO OTPHITAHIE.

Tonoc ¢ saanen napTeL
- Ara, KOHeTHO,

Do you agree with the professor’s claim that
double negation forms a positive statement in
English? If yes, in what case(s)?

The first and most fundamental thing the teacher needs to do is think positively about the material s/he is going
to discuss in the presentation so that it could be briefly and efficiently organized on each slide, which is really chal-
lenging. Indeed, the space limit makes the teacher choose various forms of presenting information, besides text.
These might be: tables, different lines, etc., even pictures. Needless to say, the golden rule here is not to overdo with
it: students will be cross-eyed after three or four slides with nightmarish graphics or numerous points. One the other
hand, I have noticed that students acquire information presented with the help of coloured diagrams, moving figures
and so on more willingly than in traditional classroom situation - in books. The primary reason lies, of course, in the
psycho-physiological nature of this phenomenon: reading the text from slides, watching the movements on the
screen and listening to the teacher talk, when combined, give a strong memory effect.

Another reason that can explain the popularity of such slide-shows is the choice of topics. The point is that
grammar syllabus is presented unequally: such areas of English as aspect, voice, mood and modality are too difficult
for Russian learners to perceive and, therefore, take the bulk of time and energy. But besides the verb categories
there are also other language items that are usually sprinkled around coursebooks in a much more diluted way. That
is why presentations in PowerPoint are meant first and foremost for presenting areas that ELT practitioners accept as
constantly problematic - word order, negation, questions, and the like. They should also focus on what could be
classified as classic important minor language areas such as some/any, much/many, few/little, etc. The ones I used
for presentation were: negation, questions and tenses in comparison.

The first topic sets itself apart from the others by offering another feature that does contribute to its success — en-
gaging content.

‘A good beginning makes a good ending’ says a well-known proverb. To arouse my students’ interest to nega-
tion and, of course, practice it, I challenged them to compare the ways of expressing negation in Russian and Eng-
lish by ...reading a Russian anecdote.

The main task, though, was to answer the key question (see Slide 1). The students were kept puzzled up to the
last slide when they learnt the right answer: the double-negation-is-not-possible-in-English rule, known for every-
body from school years, is not a, better no, rule of thumb (For the whole truth see Slide 2). This allows us to con-
clude that an appealing introduction sets the tone to the whole presentation, what proves the proverb to be true.

Following the discussion of presenting the material in slides, it is worth noting that the whole presentation covers
one particular topic and is usually built around 8-10 thematically based slides that may come in a slide show as illus-
trated above or may not. The latter means that the teacher can stop a slide show at any slide. S/he might want to put
the ideas discussed in this slide into practice at once, by switching learners to written and/or oral activities. This is
sure to prevent the students from getting bored with monotonous work - so typical for grammar practice. For exam-
ple, to help learners grasp the meaning of ‘experience’ vs ‘experiences’ expressed by means of the Past Perfect and
the Past Simple relatively, students can be asked to prepare a survey all the questions of which follow the pattern
‘Have you ever (been to America)?’ The task is to find the most experienced person in class. The results of the sur-
vey may trigger a further conversation when students ask each other to give more details about the partner’s life ex-
periences by setting a question like this: “When did you (go there)?’ Types of activities may vary.

So, what might be engaging in presenting grammar? Texts that have generic features, cross-linguistic analyses,
purposeful tasks, etc. You might extend this list.
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Slide 2. Key to Introduction
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Key to Introduction

The so-call double negation refers only to
grammar ways of expressing negation, i.e.
you can't use not or no with verbs,
adverbs, pronouns, certain expressions
twice. But it is possible to use them with
other words which have negative meaning
(certain verbs, opposite adjectives, etc.),
I.e. lexically.
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Apart from introducing a new theory, presentations have much more scope than coursebooks for interactive ex-
ercises. One of such is on translation from Russian into English. On every click first appears a Russian sentence,
then its English version(s). That allows the teacher to correct students’ replies right away. Tests can also be present-
ed on slides. The one I used was to choose the right/wrong answers among the given (usually five-six) sentences.

Yet the biggest advantage of such a method is that it can help to make a rule-presentation and practice a more re-
alistic proposition for intermediate learners. Illustrations of a particular grammar point (formation and usage) are all
dealt with in a much more flexible way than is possible in a book. Certain slides can be printed out and then used as
flash cards in class, especially with beginners.

Besides, those students who missed the lesson or still fail to grasp the meaning of a particular grammar point
have a great opportunity to view the presentation again and do the exercises offered by the teacher on their home PC
or in a computer class by downloading the material under study. For upper-intermediate students it is possible to
give as a home assignment the task to find more information (for instance exceptions, their own examples, etc.) than
that touched upon in the presentation. A far more challenging task will be to ask students to make a presentation
themselves. All in all, they will cover the whole grammar item in one presentation split into a series of slides, each
of which is prepared by a certain student.

The last but not the least, using presentations made in PowerPoint allows us to save on photocopying materials.
We still face hard reality: not every language centre can allow their teachers the luxury of open access to the photo-
copier. In addition, we should mention the quality of the materials copied and what students feel about receiving a
mere photocopy, but that is another issue...

To sum it up, let us highlight the features that can make computer technology a useful tool for developing
grammar skills. These are:

o well-laid-out and limited to one slide per a separate bit of information;
ready-made for classroom and/or home use;
an opportunity to work on problematic areas again;
engaging content;
interactive activities;

a good chance for increasing students’ thinking time and developing creativity;
a valuable addition to the teacher’s repertoire of supplementary activities.

It would be wrong of me, in evaluating my own materials, not to mention their negative sides. The dangerous
thing about the use of presentations, it seems to me, is that an over-reliance on this device does inhibit. You should
make allowances for computer accidental removal of the data (with undercharged batteries), etc. and get other mate-
rials ready, just to be on the safe side. Otherwise, you’ll have to reach for the last resort - a good old coursebook, or
just go into class and let things develop. But not everyone wants to do this, at least not all the time!

Keeping up with new technology, of course, needn’t be at the expense of the slightly older ways of teaching
grammar discussed above. There’ll always be a need for coursebooks, photocopiable ready-to-go lessons etc., what-
ever technology has to offer.

The exciting thing about presentations in PowerPoint, however, is that they transform grammar material into an
interactive tool, providing features that were never available in printed coursebooks. The opportunity to present in-
formation in a very brief way means that teachers can use such presentations for just about any point they wish to
make and at any time during the lesson. Meanwhile, the boundless internet resources together with photocopiable
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materials facilitate the preparation of exercises and classroom activities aimed at practicing a particular grammar ar-
ea. For the student, a medium which they enjoy using arouses interest to such a difficult language aspect as grammar
is and can give less advanced students the confidence they need to know it.

There’s the last note to say in conclusion. Encouraged by my experiences in class, I then implemented the ideas
singled out in this article into another language course targeted at adult learners - Corporative English for Profes-
sional Communication. It provides its learners, prospective programmers working for an international computer
company of a Special Economic Zone, with the opportunity to practice specific functions and language of business
in a range of authentic situations, with PowerPoint presentations playing a key role in delivering any kind of infor-
mation, not only grammar.
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K BOITPOCY O JIMHAMUKE OP®OI'PAOUYECKUX U3MEHEHUI
Abpamosa B. IO.
Kaszanckuu eocyoapcmeennviii ynusepcumem um. B. U. Ynvanoea-Jlenuna

Opdoorpadus - cucrema npaBuil, ycTaHABJIMBAIONIAs €IUHOOOpa3HbIe CIOCOOBI NIepelaud peuyr Ha nmuchbMe [AX-
MaHoBa, 2007, ¢. 294]. U3 sToro ompeaencHus ciaeayer, 4To opdorpadus MpeacTaBiIseT CO00H «TOPSAI0K, OCHO-
BaHHBI Ha TJIAHOMEPHOM DACIIOJIOKCHUH M B3aUMHOI cBsi3m» opdorpaduyeckux mpasui. Jobas neWcTByromas
cUCTeMa MOJYMHSETCS 3aKOHAM JIOTHKH - CTPOMUTCSI Ha CBSI3M MEXK]Y SBJICHUAMH. «Jlornueckue 3aKOoHbI UMEIOT ca-
MOCTOSITEJIbHOE 3HAUYEHHE U JEHCTBYIOT HE3aBUCHMO OT BOJIM W KEJIaHHs JIIOJel B JIIOOOM IpoIecce MO3HAHUS»
[Beenmenckast, 2005, c. 448]. CnenoBarenbHo, opdorpadus Kak ASHCTBYIOIIAs CHCTEMa TaKKe IMOCTPOCHA HA YCThI-
Pex JIOTMYECKUX 3aKOHaX, PeIN3alni0 KOTOPBIX MOKHO TPOCIIEINTD Ha KOHKPETHBIX IIPUMEPAX.

«Kadxcoasn mvicnv 6 npoyecce 0aHHO20 paccyscoerus: O0IHCHA UMemb OOHO U MO JHce ONpedeieHHOe, YCIMOouyu-
6oe codepoicarue» (3aKOH TOKIECTBA).

I'oBops o pedopme opdorpadun, Mbl He TOIDKHBI 3a0BIBaTh, YTO PeUb WAET 00 M3MEHEHUH NPHUHIIMIIOB HAIHCA-
nust. I[loatomy, Benst orcuer opdorpaduueckoro pedopmusma co BpemeH Ilerpa I, MBI ommyckaeM JIOTHUECKYIO
omnoOKy, Tak kak [leTp npeobpasoBain rpaduky (COBOKYMHOCTh HAYEPTAHHUN): «OKPYTIHI» IWPUQPT, yCTPAHUI HEKO-
TOpble OYKBBI, - a YeTKUX opdorpaduyeckux npaBui B rpaMMaTHKax TOrO BPEMEHH ellle He ObLIOo, CIIeI0BaTEeNIbHO -
pedopma nmena xapakrep rpadhUUECKOM HOBAIUH, a He ophorpaduvecKoii.

[MoguuHeHNe TaHHOMY 3aKOHY TaKke OOHapyKHBAETCs B OTKa3e MHOTMMH y4EHbIMU (DOHETHYECKOMY MPUHIUITY
opdorpaduu B cTaTyce BeIyIIero (Jajieko He BCE JMHIBHUCTHI CUMTAIN BO3MOKHBIM IOJYMHUThH HAITMCAHUE TTPOM3-
HOUICHHIO, U, N0 CYTH, €JMHCTBEHHBIM IIOCJIEOBATEIbHBIM aroJIoreToM (pOHETHYECKOTO TPHHIUINA O Ceil JeHb
octaéresa B. K. TpennakoBckuif).

Hanpumep, MHOTO cHOpoB OBUIO BOKPYT' JBOMHBIX cOrNAacHbIX. CTOPOHHMKH (DOHETHYECKOTO NMHChMa HE pa3
TIpe/AsIaragy OTMEHNTD yJIBOCHHbIE COTJIACHBIEC, HE MPUHIMAasi BO BHUMAaHHE TO, YTO BO MHOTHX CIIyd4asX 3TH HalKca-
HUSI YKa3bIBAIOT Ha JOJITOE IPON3HOIIEHHE, CTPYKTYpY cioBa. Ecii B ofHUX clIOBax JBOIHBIE COTJIACHBIE HE IIPO-
W3HOCSTCS (HAPUMED, pACCKA3, SPAMMAMUKA, annemum), TO B APYTUX CBSI3b MEXIy HaIIMCAHUEM M ITPOU3HOIICHH-
eM Oo4YeHb TecHas (6anHa, Auna, noodamv). Eciin ycTpaHNTh MOBTOPSIONIYIOCS COTJIACHYIO, TPOM3HOIICHUE HCKa-
3UTCA, U PE3YNIbTATOM OHOTO Oyaet A/u]a, éa[nja, nofo]amwv (B mociaenHeM ciiydae Mbl TIOJTy4aeM elle OJWH OMO-
HuUM). TO ecTh cieaCcTBHEM HelTpanu3anuu opdorpaMmsl OyaeT n3MeHeHue opdosnuueckord HOpMmbl. «KoHedHo,
MOYKHO CKa3aTh ...4TO HET HUYEr0 NPEIOCYIUTENHLHOIO B TOM, YTO M3MEHEHUS B HAITMCAHUU CJIOB MPHUBEAYT B KOH-
Lle KOHILIOB K COOTBETCTBYIOIIMM M3MEHEHHsIM B npousHouieHun. Ho opdorpaduyeckas komuccus He Oblia yroJi-
HOMOYEHA BHOCHTB, XOTs1 Obl U KOCBEHHBIM ITyTE€M, H3MEHEHHUS B IIPOM3HOCUTEIbHbIE HOPMBI PYCCKOTO JIUTEPATyp-
Horo s3bikay [[amupo, 1956, c. 18].

Bropoii 3akoH - 3aKOH IPOTHBOPEYHS - 3BYUHT CIEAYIOIUM 00pazoM: /[ge npomueononodicHvie mulciu 0o 00-
HOM U MOM Jice npedmeme, 835MOM 8 OOHO U MO Jce BPEMs U 8 OOHOM U MOM Jice OMHOWEHUU, He MO2Yym OblMb 00-
HOBPEMEHHO UCTNUHHBIMU.

[MpousmtocTpupoBaTh 3TO YTBEPKAECHHE MOXHO IONBITKONW [J1aBHaykn mpoBecTH ouepennyto pehopmy opdo-
rpaduu B 1930 roay (a TouHee ynpocTuTh opdorpaduio «10 npeneabHOi BO3MOXKHOCTHY, TaK Kak paboTa KOMHUC-
cun 1918 roma «ocraHOBMIIACh Ha MOJIOPOre»). [IpoeKkT M3Ha4aIbHO OBLT HEOCYLIECTBUM, ITOTOMY YTO K JIENy I10-
JoIUH HerocienoBarensHo. «Hamra opdorpadus npuypodeHa Kk pycCKOMy JTUTEPaTYpPHOMY S3bIKY U JIOJDKHA MEpe-
JlaBaTh €ro 3BYKOBYIO CHCTEMY (TO €CTh BO IJIaBy CTaBUTCS (DOHETWHECKUH MPUHIIMII - HAMCAHUE COOTBETCTBYET
nponsHomenno). OTcroaa 3amada peGopmsl - TPUOIM3UTH HAYepTaHUE CIIOB K MX 3BY4aHHIO <...> HeoOxomumbeiM
KOPPEKTHBOM K (pOHETH3MY, B3aMMOJCHCTBYIOIINM C HUM (haKTOPOM, YAEPKHUBAIOIINM IHCHMO OT OKOHYATEIBHOTO
pacnaneHusi, ABIsieTcs MOP(OIOTHIECKOe Havalo... Bonpoc o mpuHIMNaxX HE B MEXaHUIECKOM MOAYNHEHNH 0pdo-
rpaduu GoHeTHUECKOMY WM MOP(]OJIOrHIeckoMy Hadaily, HO B IpaHHLAX HPUMEHEHHUS KaKAOro M3 HUX, B Ipa-



