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HPOJOJDKAET ITyIIKHHCKYIO TPaJHUIIHIO «TOYHOCTH M KPATKOCTH» B OOPHCOBKE IICHXOJIOTHH YeJI0BEeKa M CTPEMHTCS K
PAaBHOBECHIO M TAPMOHHMH - BHICIIEMY BBIPOKCHHUIO KPACOTHI, OTBEYAIOLIEMY «YYBCTBY COPa3MEpHOCTH U coo0pas-
HOCTHY.

B HexoToprix pacckazax UexoBa WyBCTBO reposi BRIHOCHTCS B 3arnaBue («Tockay, «JI1060BpY», «Ctpax», «O
JOOBI») M pacKphIBACTCS Pa3MUIHBIMU criocobamu. CIIOBECHO 0003HAYas ICUXOJIOTHUECKOE COCTOSHHE, BO BIIACTH
KOTOPOT'0 HAaXOIUTCS Tepoif, NHcaTeNb NaeT ero BHEIIHee, IUIACTHYECKOe BBIpaKCHUE, T. H. (U3MUEeCKUil YKBHBA-
neHT. Hanpumep, 4yBcTBO 06€3MEpHOT0o OTLIOBCKOrO Tropsi, KOTopoe My4aeT n3Bo3unka Mony IToramosa («Tockay,
1886), mepenaetcs depe3 MOIPOOHOCTH BHEIIIHETO BHJA, KECTHI, MO3Y, 32 KOTOPBIMH YTraJbIBaeTCs OC3BICXOIHAS
nymesHast 0onb. Kak n Typrenes, UexoB ucnonb3yeT 0000IIEHHOE ICHXOJIOTHYECKOE OMUCaHKe, MPUEM Mapaluie-
nM3Ma, 0OHapy)KHBasi B )KU3HH HPHUPOJIBI CKPHITHIE COOTBETCTBUSI COOBITHSAM, MPOUCXOSIINM B JKH3HHM JIIOAEH, CO-
OTHOCHT C SIBJICHUSIMH TPUPOJIBI, HEPEIKO NMPHOOPETAIONIMMHU CTAaTyC IIEHHOCTHBIX KaTeropuil, HpPaBCTBEHHO-
TICUXOJIOTHUECKHE JIPaMBbl, IEPEKHUBACMbIEe T€POSIMU, UX TYIICBHBIC JBHXKCHUS, OCYLIECTBISICT yriIyOleHne B ICH-
XOJIOTHIO NIEPCOHaXa, IPUIABas CJIOBaM IIEPEHOCHO-MeTahopHIecKoe 3HAUCHHUE.

Urak, B cepe 0000IMEHHBIX NCUXOJIOTHYECKIX XapAaKTEPHUCTHK, K KOTOPHIM OOpAIIaloTCs MUCATENH B LEIAX
BOCIIPOM3BEACHHS KaK YCTOHYMBOIO, CTATUYHOTO B HYMOLMOHAJIEHOM MHpPE I'epoeB, TaK M BHYTPEHHEH THUHAMUKH,
TEKy4eCTH IYLIECBHON JKH3HHU, MOXKET OBITh YCTAHOBJICH JHAIOTMYCCKHN KOHTAKT MEXKIY TEKCTaMH, MPUHAIICKA-
IIMMH Pa3HBIM HAIIMOHAJBHBIM JIUTEpATypaM. B «Todke» 3TOro KOHTaKTa POXKAACTCS CMBICI, KOTOPBIH TpeOyeT He
(OopManbHO-JIOTHYECKON H COICPIKATEIFHOM TPAKTOBOK, aKTYATM3UPYIOIINX €r0 BHYTPEHHIOK HEOJHOPOIHOCTh, HO
(YHKIIMOHAIBHOTO TOJIKOBAaHHS, PACKPBIBAIOLIETO €0 Poiib B (JOPMUPOBAHUH CXOIHOW AJISI COMOCTABISIEMBIX TEK-
CTOB LIEJICYCTAaHOBKU. B MpOM3BEACHUSAX PYCCKUX M TaTapCKUX Nucareieid oOHapykuBaeTcs oOIas, HHTETPUPYIO-
Iasi UX TEHJEHINS, - aKTUBU3AlUs CTHJIMCTHYECKUX IT0Ka3aTeleil, COOTBETCTBYIOLINX JIMPUUYECKOMY POJIY JHUTEpa-
Typbl. K HUM OTHOCsTCS Hecymiasi B ceOe CTHXHMIO CyOBEKTHMBHOCTH 3MOLIMOHANIbHASI SKCIPECCHBHOCTH PEYH, €€
TEMIIOBAsi ¥ PUTMHYECKAsi OpraHu3anus, pasHooOpasHbie GopMbl CyObEKTUBHPOBAHHOTO TIOBECTBOBAHMSI.
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PRAGMATIC COMPONENTS OF TEXT IN TEACHING WRITTEN TRANSLATION
Andreeva O. V.
Tomsk Polytechnic University

Teaching written translation has existed for thousand years. In spite of this fact the methodology of teaching
translating is still in its infancy. Teaching translation by translating is the longest and less effective way to get the
necessary skills. The approach which deals with translation mainly as a search for lexical and grammatical equiva-
lents in two languages may explain why learners are often unable to understand and reproduce the discourse as a
whole despite the wealth of grammatical and lexical equivalents they have accumulated. The meaning of a sentence
or a text is not composed of the sum of the meanings of the individual lexical items.

The key to successful language learning lies not in accumulating language items but in understanding how infor-
mation is processed to convey a particular message. The various communicative purposes that language serves deter-
mine different types of discourse. The translation method must make the learner aware that certain communicative
purposes obey underlying rules of universal nature and that the way these are marked varies from one language to
another.

The view that underlines our work is of translation as communicative process which takes place within a social
context. This process involves the negotiation of meaning between producers and receivers of text. This is based on a
new approach to translation studies which means shifting away from the incidental incompatibilities among languages
toward the communicative factors represented in three dimensions of context: communicative, pragmatic and semiot-
ic. These three dimensions are expressed through text structure. In order to reconstruct them the translator has to ana-
lyze the source text.

To reconstruct pragmatic aspects of the text it is necessary to define two notions: pragmatic dimension and func-
tional determination. Pragmatic dimension reflects its denotative content related to different life spheres through style,
genre and register. Identifying functional determination of source text and its correct reconstruction in translated text is of
vital importance as linguistic research shows the direct connection between functional determination and lexica-
grammatical organization of text.

Genres are conventionalized forms of texts which reflect the functions and goals involved in particular social occasions
as well as the purposes of the participants in them. From the socio-semiotic point of view, this particular use of language
is best viewed in terms of norms which are internationalized as part of the ability to communicate. Genre and generic
membership play an important role in the process of transfer between semiotic systems. Martin points out that the conven-
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tions of genres are indices of particular cultures which exert a strong influence over the way the genres are to be encoded
in text.

Identifying register membership of a text is an essential part of discourse processing; it involves the reader in a recon-
struction of what has taken place (field), who has participated (tenor), and medium has been selected for relaying the mes-
sage (mode). Together the three variables set up communicative transaction in the sentence that they provide the basic
conditions for communication to take place. I the words of Halliday the category of register is postulated to account for
what people do with their language. When we observe language activity in the various contexts in which it takes place, we
find differences in the type of language selected as appropriate to different type of situation. That is to say, registers are
defined in terms of differences in grammar, vocabulary, etc, between two samples of language activity.

The second pragmatic aspect of text is functional determination which is concerned with the ability of text to fulfill ac-
tions. It is defined through rhetorical purpose (the overall intention of a text producer, as instantiated by the function of a
text), implications, presuppositions, and pragmatic affect. Rhetorical structure of a text serves to a particular rhetorical
purpose. Rhetorical structure of a text is a complex network of relationships and the way the underlying ideas are organized
within text. It is built with the rhetorical acts (functional values: explaining, describing, defining, etc) performed by the
sentence in the text: not the words and grammar, but the way the sentences are used. To understand more clearly what is
meant by rhetorical structure, we need to think about the topic of the text, the writer's purpose in writing it and the audi-
ence he has in mind. Once we know the topic, purpose and the target reader, we can go on to ask how the writer approaches
his objective. Answering this question involves tracing the rhetorical development of the text, how the text is organized.
Readers need to be able to recognize how a text is organized, since this helps them to reach an interpretation.

Tracing the rhetorical development of the text means perceiving how, given the raw material, the writer has selected
from it, organized it and given it coherence, until it suits his purpose. Recognizing the organization of a paragraph means
identify the topic, the main point, and the minor or supporting points and so on. Certainly this builds on other skills, par-
ticularly the skill of recognizing functional value. In fact the two are interdependent: you need to identify the value of
each sentence in order to plot the structure of the paragraph. Equally, if you recognize the paragraph structure, this will help
you to assign the value of each sentence. Readers have to recognize value in two distinct circumstances: a) when it is sig-
naled by a discourse marker or other means: b) when there is no explicit signal and the value therefore has to be inferred.
Readers have to work out for themselves whether the writer intended the sentence to be a hypothesis, an example, a defini-
tion, etc.

We identify text as the structural unit which informs translation's decisions about lexical, syntactical and other choices.
It is crucial that rhetorical purpose (and the lower-level rhetorical functions which contribute to it) be identified. The whole
mater of structural modifications and the degree to which they are permitted needs to be considered with the text producer's
purpose in mind. In particular, degrees of evaluative-ness in the source text are of overriding importance when it comes to
deciding what structure to preserve and how.

It is the perception of pragmatic values such as these which enables translators to transfer the entity of the message into
their translated language version.

Presupposition is one more important component of text pragmatics. The idea that past experience gives rise to
knowledge organized into schemata makes it easy to see that many connections between facts can be left unstated in
texts.It is equally easy to see that there may be problems for readers who do not share the relevant schema. The writer will
not waste time spelling out facts and relationships that he assumes are already in the reader's mind. So the reader may be
left with too little information to make sense of the text. Either he does not have the schema at all, or his schema is
significantly different from the writer's.

Because presuppositions are unstated, readers are often unaware of them. These make them difficult to deal with;
perhaps the reader has an uneasy impression that he does not fully understand the text but he cannot locate the cause.
Readers who are aware of the potential problem are halfway to solving it; they scrutinize the text for unstated as-
sumptions and try to identify the mismatch that has produced their difficulty.

The components of text pragmatics described earlier define special skills necessary for text analysis. We define
the following skills: recognizing functional value, recognizing text organization, recognizing the presuppositions
underlying the text, recognizing implications and making inferences, recognizing register and genre.

The above mentioned skills should be included into the set of special translation skills that can be learnt. The
learner - translator can learn only when he understands the learning tasks and when these tasks are integrated in a
reliable and generalized-discourse framework.
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