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ITo3ke oHM MOKYMAIOT IOM M CHOBA, KaK KOT/Ia-TO B FOHOCTH, KUBYT Bce BMecTe. IMeHHO 31ech [IxopnaH BcTpeda-
€TCSl C HUMH, U y3HAET UCTOPHIO Kax a0 u3 npuHiecc. [1lo maenunto xxypHana San Francisco Chronicle, 3TOT poMaH
codeTaeT B cebe ogapoBaHHE apaOCKUX CKA30K, JIETKHE MTPUXHU prrocodckoit popmel Munana KyHnepst n m3sme-
ctBo m3noxenus Uramno Kamseuno [Winterson 1989], a The New York Times Ha3bIBaeT poMaH «yJUBUTEIHHO M300-
peTaTenbHBIMY, TI€ EPEIUIETaeTCS TyIeCHOE U y’KaCHOE, MU(HIECKOE U PEaTbHOE.

Kak cumraer T. H. KpacaBuenko, «Ha COBpEMEHHOM 3Tale MMEHHO COYETaHWE COLUAIBHON MPOOIeMaTHKY, T.€.
peasbHOCTH, C TpaguLuel u GaHTa3uel, Urpoi BOOOpakeHHsI, SKCLIEHTPHUAI0N (MOIENIb 3TOTO MBIl HAXOAUM B TBOD-
yectBe lllekcnupa, ocratomerocss 00pa3LoM Uil COBPEMEHHBIX aHTIIMICKUX MUCATeleil) BEIBOAUT aHTIIMHCKUI po-
MaH M3 COCTOSIHUSI THXOTO, CKPOMHOTO CYILECTBOBAaHUsI Ha Nepu(epur B EPBBIN Psij - HA MUPOBYIO opouty» [Kpa-
capueHko 1990: 128].

Takum o0pa3om, (haHTACTUYHOCTH BBIMBICIIA, IPUCYTCTBOBABILAs €IIe B MPOM3BEICHUAX J[MKKeHCa, UMEET Me-
CTO B NPOM3BENCHUSIX MHOTMX KpPYNHBIX nucaTtenell BemmkoOpuranuu, u nmpuoOperaeT Bce OONBIIYIO MOIMYJISIP-
HOCTb, KaK B )KaHPE POMaHa, TaK U B MIPOU3BEICHUAX «MaJIOW» IPO3bI.
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INTENSIVE TEACHING IN THE PRIMARY CLASSROOM
Shelenkova 1. V.
Tambov State Technical University

Lesson is an integral system, as it is confirmed in modern didactics, which consists of interconnected parts. Les-
son is a structural component of teaching process, it has logical completeness and has time limits.

Any lesson is a system, which is artificially created by a teacher. And it is possible to create different combina-
tions from the set of lesson stages. In the process of teaching several stages can be combined into one. Some stages
can be used in every lesson: lesson organization, preparation for cognitive activity, basic stage, lesson summarizing.
The basic stage of a lesson depends on its didactic aim, which, in turn, defines the type of a lesson.

Intensive teaching of a foreign language assumes the special development of a lesson conduction technique, var-
ious forms of work with the pupils. G. Kitaygorodskaya defines the following types of intensive teaching lessons.

Lessons of the first type - introduction of a new material. Listening comprehension and choral work prevail at
these lessons.

The aim of the second type lessons - communication training - development of speech skills and habits. The les-
son is planned as a scenario on the basis of a role play introduction, the pupils fulfill various kinds of work. The
teacher applies micro-dialogues, songs and games as exercises.

At the lessons of the third type - communication practice - speech, listening comprehension, reading, writing
skills and habits are fixed in the process of solving communicative tasks, film "scripts" writing, "broadcasting" and
so on [Kwuraiiropoackas 1992].

Analyzing these types of lessons, we make a conclusion, that G. Kitaygorodskaya is guarded by the traditional
didactic typology of lessons, which is based on different stages of work with the material for study. This construc-
tion of educational process of intensive teaching supposes short-term adult courses. It cannot be used for teaching in
the primary school without any changes. There are several reasons for this:

1) There is great difference in the quantitative characteristics of teaching process. In adult group the concentra-
tion of lessons is very high, their duration is much longer than in the group of children, but the duration of the whole
course is much shorter. It means that the time given for the stages of new material introduction and its activation
should be different in adult and children groups.

2) The fourfold presentation of a new material during one lesson described by G. Kitaygorodskaya cannot en-
gage children's attention during the whole lesson. The introduction of a new material at a primary school lesson
should be strictly time limited, taking into account the age characteristics of the pupils: they get tired very quickly,
they have unstable attention etc.
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3) The process of adult teaching using intensive method, as a rule, is based on listening comprehension and
speaking. Reading and writing are not so important. Therefore specificity of reading and writing skills mastering in
intensive method for adults is not reflected in full. According to the English language teaching programme in a pri-
mary classroom, young learners should have the strong bases of reading and writing skills, with the priority of lis-
tening comprehension and speaking, which are the aims and means of teaching English as a foreign language.

What types of lessons can be offered for intensive teaching of English at an early stage, corresponding to its
principles? In our opinion, it is possible to single out one more lesson typology, based on various forms of teaching
and work with new material. These types of lessons can be used in parallel with traditional ones. At primary school,
it is possible to use the following types of lessons:

1. Lessons based on didactic games. The game is not only one of the favourite occupations for children, with its
help it is easier to involve pupils into the class activity. Any game requires voluntary attention, voluntary memory,
emotional restraint. In other words, it promotes the development of children's emotional and volitional spheres.
Game ensures the natural motivation of foreign language communication, makes any statement interesting and sen-
sible.

According to E. Negnevitskaya, game for a teacher is the analogue of an exercise. It is an action, in which chil-
dren master sound articulation, understand words, choose words, make up phrases according to the model, select the
model, which is necessary for the given situation, change words and give them the necessary meaning etc [Herne-
uikas 1987].

Game for a child is an interesting, fascinating interaction with his teacher and other children, it promotes his so-
cialization.

The lesson of English, which is based on games, is one of the main ways of teaching objective achievement, but
a game performed in a foreign language is a special kind of children's activity. It should meet the following re-
quirements:

1) Presence of an imaginary situation, imaginary plan, according to which children should act. Children can
use different symbols in games. It makes communicatively valuable any language unit, enables to realize an inten-
sive direction of young learners teaching.

2) Obligatory realizing by children the result of a game.

3) Realizing by children the rules, keeping which it is possible to achieve some definite result.

4) Choice of particular actions in a game by each child.

It provides individual activity within the collective form of a game.

For example, the following game is very popular and gives good results in the training of prepositions of place.
Pupils can play this game in pairs or in groups. Teacher gives each child the picture of a room and one set of cards
with different toys. One of the pupils "hides" the toys, i.e. puts the card with a cat under the table in the picture. Oth-
er pupils have to "find" the toys, so they ask questions: "Is the cat in the box?" When the pupils find the cat, they put
the card under the table, too. When all the toys are in their places, the pupils change over.

The inclusion of games as an integral part of any language syllabus provides an opportunity for intensive lan-
guage practice, offers a context in which language is used meaningfully and acts as a diagnostic tool for the teacher.
One of the most important reasons for using games is that they are enjoyable for both teacher and student [ Hadfield
1984].

2. Lessons of music, songs, and actions. They can help a lot in a foreign language study. What are the methodical
advantages of songs, used in the English language teaching?

Song as a kind of communication is a means of vocabulary mastering and enrichment as songs include a lot of
new words and expressions. In songs already known vocabulary is met in a new contextual environment, which
helps its activation. In songs geographical names, personal names are frequently used. Different grammar structures
are better acquired in songs.

Songs promote perfection of pronunciation skills. A good ear for music and acoustical control are in close inter-
relation with the development of articulation. Learning and performance of short, simple songs with many repeti-
tions helps children to fix correct articulation and the pronunciation of sounds, the peculiarities of English rhythm.
Songs and music promote aesthetic education of the pupils. There is a favourable psychological climate in class due
to the music.

Songs and musical compositions stimulate communication, form the basis of the speech activity of pupils, pro-
mote development of both prepared and unprepared speech.

It is possible to use different actions with songs and music. When children transfer the content of a song with the
help of actions, facial expressions, pantomime, it allows the teacher to attract pupils' attention, to check up under-
standing of the content, and for pupils to learn it much easier.

The teacher can also use songs as background music in the middle or at the end of a lesson, when the children
are tired. The teacher can use music, songs and actions at any stage of the lesson: at the beginning to mark the
change from the previous subject to English; in the middle of a lesson as a change from another, more concentrated
activity; at the end to round a lesson off. They can also help to create a sense of group identity.

In a foreign language class songs and actions are used:

1) as phonetic exercises;

2) to review vocabulary and grammar;

3) as stimulus for speech skills development;
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4) as akind of relaxation in middle or at the end of a lesson, when the children are tired.

3. Lessons based on simulations. Simulation - the imitation of a total situation in the classroom, where the class-
room becomes a street, a hotel, or a supermarket. They practice interaction between the individual and services, such
as shops, stations [Hadfield 1984].

Simulation includes several stages of work. The first stage is when the pupils role-play new material. At the next
stage the teacher can offer the pupils situations, which are similar to the content of the studied material. The last
stage - improvisation - represents a higher degree of creative activity. The pupils do not follow the content of the
text, but base the simulation on its active vocabulary. The improvisation is a higher degree of creative independence:
children become the authors of an improvised scene [[{enucosa 1984].

For example, the teacher can tell the pupils that they have just received an invitation to a party. It is an English
boy's birthday. Now they have to decide what they are going to present him and how they are going to congratulate
this boy.

One more situation: the teacher tells the pupils that they are going shopping and they must speak English to the
seller if they want to buy something. In such tasks children try to explain the names of the objects, which they do not
know in English. For example, they explain the word "salt" in the following way: "It's white. I don't like it. It's in
soup."

A lot of communicative tasks are based on simulation. It is an exact model of real communication, which has its
basic features. They are always psychologically motivated and actual.

The communicative tasks, which are based on simulation, are characterized by the following features:

1) The action develops according to the internal rules.

2) The communicative tasks stimulate repetitions, which are justified by the situation.

3) The tasks with any kind of practical activity are possible. All actions, which are fulfilled by the pupils, de-
termine their speech behaviour.

4) In these tasks different fantastic characters, favourite heroes of the books are widely used by children. Simu-
lations open opportunities for development of mental activity of young pupils and their socialization.

Thus, it is possible to intensify teaching in the primary classroom by use of the following types of lessons:

1) Lesson - didactic game.

2) Lesson - music, songs and actions.

3) Lesson - simulation.

These types of lessons promote the increase of quality in teaching, they involve the pupils "in the offered cir-
cumstances", create common stimulating activity background, children master the foreign language in a joint activi-
ty. There is also educational cooperation and partnership.
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PEITPESEHTALIMA KOHIIETITA «SYSADMIN» B ITPEHEAEHTHBIX TEKCTAX FOMOPUCTUYECKUX
KAHPOB AHIJIOSA3BIYHOIN CETEBOU KYJILTYPBI
Hlunosckasn A. A.
Tamboseckutl 20cy0apcmeenHvlll MexXHUYeCcKull yHugepcumem

B HayuHOI1 1uTepaType BCTpedaroTCs pa3jInyHble MHTEPIPETALUN TEPMUHA «KOHLENT». B pamkax naHHOH cra-
TBH TIO7] KOHIIENTOM, Bciena 3a A. BexOurkoid, Mbl OyJieM MOHMMATh «00BEKT u3 Mupa «MaeanbHoe», UMEIomui
UM W OTPaXKAMIIHHA KyJIbTypHO OOYCIOBICHHOE IMPEJICTaBICHUE 4YelOoBeKa O MHpe «J]eHCTBUTEIBHOCTHY
[Wierzbicka 1985, uut. mo ®pymkuna 1992: 3].

Jlist onucaHus cofepkaHus KOHIenTa «sysadminy» Mbl oOparniaeMcs K IpereeHTHBIM TEKCTaM CETeBOU KyIbTY-
po1. CornacHo onpenenenuio I'. I'. Ciplmkuna npereieHTHEIM TEKCTOM ClIEAyeT CUUTATh TI00YI0 XapaKTepH3yIo-
IIYIOCS IETbHOCTHIO M CBSI3HOCTBIO MOCJIECIOBATEILHOCTh 3HAKOBBIX €IMHUII, 00JaJa0NIUX [IEHHOCTHON 3HAYUMO-
CTBIO I ompezeneHHor rpynmbl moaei» [Casmmkua 2000: 28], [IpuHrMas Bo BHUMaHHE IIEHHOCTHYIO 3HAYH-
MOCTb, IIIMPOKYIO U3BECTHOCThH, TIOCTOSIHHOE OOparieHne, HHPOPMAIMOHHYIO 003aTeIbHOCTD AJIs OOIIECHUS B pPaM-
KaX KyJbTYpBI, JIOTHYHO MPEIOI0KNUTh, YTO CETEBBIE MPEIEACHTHBIE TEKCTHI MIPEICTABIISAIOT COO0H IIeHHBIN MaTe-
pHaT JJIsT UCCIIEOBAHMS KYJIbTypHO-00YCIOBICHHBIX MPEACTABICHUH YJICHOB CETEBOTO COOOIIECTBA O cCaMUX cebe.

Jis aeKBaTHOTO MOHMMAHHUS MPELEACHTHRIX TEKCTOB MBI OOPAaTHWIIMCh K CIIPABOYHHKY MPO(ECcCHii, pacKphIBa-
IOIIeMY OOSI3aHHOCTH CHCTEMHBIX aJMUHUCTPATOpoB. COrjacHO JTaHHOMY MOCOOHUI0, paboTa CUCTEMHOIO aJMUHU-
CTpaTopa 3aKJII0YACTCS B YCMAHOGKE NPOSPAMMHO20 00ecneyeHus: 8 KOMNAHUU, 3aKyNnKe KOMNbIOMEPHO20 000py00-
8aHUsl, NPOcPAMMHO20 obecneyerus, UT-ycnye; 06Cayrcusanuu u mexHuieckou no00epicke CUCmemvl UHGopmMayu-
OHHBIX MEXHON02UU,; NPEOO0CMABNIeHUU He0OX0OUMOL NOMOWU NOTb308AMENAM, YUACMUU 8 COCMAGNeHUuU 6100xdcema
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