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BHeupeHMe KPUTNUYECKOTIO MbIl1EHUA
B nNpenogaBaHne AHTNIMNCKOTO 93blKa B YHUBEPCUTETE

CaHe3un MatTeo

AnHomayus. ViccienoBaHie MOKa3biBaeT, KAK KPUTUUECKOE MBIIIUIEHME B SI3bIKOBOM 00pPa30BaHMM MTOBBI-
IIaeT ypoBeHb 06YUeHMS U aJalTMBHOCTh CTYIEHTOB, pa3BMBasl TaKue I'MOKMe HaBbIKYM, KaK aHaTUTUIECKIE,
KyJIbTYPHbIE U aJANTMBHBIE CIIOCOOHOCTH. MccienoBanme CTaBUT repes co00ii ABOMHYIO 11e/ib: BO-TIEPBBIX,
ofpefiennTh, YTO IMOJAPA3yMEBAETCS IMOJ, KPUTUUECKMM MBIIIEHMEM B KOHTEKCTE M3YUEHMUS SI3bIKOB,
M TIPUBECTY HAIJISIAHbIE MIPUMEPBI; BO-BTOPBIX, MPEIIOKUTh cTpaTervy 3hheKTUBHOMN MHTErpalun 3THUX
HaBBIKOB B ITPOLIeCcC 0OYUeHMsT aHTJINIICKOMY SI3bIKY Kak MHocTpaHHOMY (English as a foreign language, EFL).
JlaHHbIe [TOKA3bIBAIOT, YTO HOCUTE/IM APYTUX SI3HIKOB [TOJYUAIOT HaMOOBIIIYIO IT0/Ib3Y OT KPUTUUECKMUX MO/~
XOZOB, TaK KaK B3aMMOJEICTBME C HE3HAKOMBIMM SI3bIKOBBIMM CTPYKTYpaMl CIIOCOGCTBYET pasMbIIilie-
HUSIM ¥ 60Jjiee ITyGOKOMY YCBOEHMIO MaTepuaia. HayuHast HOBM3Ha 3aK/II0UaeTCsT B BbIIBIIEHUM TOTO (daKTa,
YTO OPMEHTUPOBAHHOE Ha IperoaBaTesis o6yueHe orpaHNuMBaeT yCBOeHMe, Toraa Kak (heHOMeH KpUTH-
YeCKOTO OCMBICTIEHUST ero YCMIMBAEeT. B McciieqoBaHMM BBIABUTAIOTCS MPUHLIMUII M MOMENb 06yUeHMst aH-
[JIMICKOMY KaK MHOCTPAaHHOMY, OCHOBAaHHbIE Ha aHa/M3e M PasBUTMUM MSITKMX HABBIKOB, OMMUPAIOIIMECS
Ha TEOPUI0 KOTHMTUBHOTO BOBJIEUEHNMSI, KOHIIENIT aBTOHOMMM O0YUYaIOIEerocs: M hopMUPYIOIINIACS 3aKOH,
COIIACHO KOTOPOMY YCTOMUMBbIE Pe3y/IbTaThl 0GECITEUMBAIOTCS ANallTMBHOCTHIO. [laHHOE MCC/IefloBaHME
[TO3BOJISIET BBISIBJISITH TIOBTOPSIIOIMECS] 3aKOHOMEPHOCTH B SI3bIKaX U JEMOHCTPUPYET, KaK 3TM HABBIKM MO-
TYT CIIOCOGCTBOBaTh Gosiee 3¢h(HEKTMBHOMY OCBOEHMIO MHOCTPAHHOTO SI3bIKa. Pe3yabTaThl MCCIeIOBaHMS
CBUIETENbCTBYIOT O TOM, UTO HaBbIKM KPUTUUECKOTO MBIIIJIEHMS YACTO HEJOOIeHMBAIOTCS B COBPEMEHHBIX
TeJJarOTMYeCKMX MOJESIX, XOTsS OHMU SIBJISIIOTCS K/TIOUeBbIMU 71 9 deKTUBHOro 06yueHmus. Pasputne sTux
HaBBIKOB ITO3BOJISIET MCCIEN0BAaTh 06yUeHe B Pa3HbIX YHUBEPCUTETCKUX TPYIINAX, a MHTETpalus KpUuTuye-
CKOTO MBIIIUTEHMS TIOBbIIaeT 3¢ GhEKTUBHOCTD M3YUEHNMSI MHOCTPAHHBIX SI3bIKOB.

Implementing critical thinking in university English language teaching

Matteo Sanesi

Abstract. This study examines how critical thinking in university language education enhances students’
learning and adaptability by employing soft skills such as analytical, cultural, and adaptive abilities. This study
addresses a twofold objective: first, to define critical thinking skills in the context of language learning with
illustrative examples, and second, to propose strategies for effectively integrating these skills into the Eng-
lish as a foreign language (EFL) classroom. Research indicates that non-native speakers benefit most from
critical approaches, as engagement with unfamiliar linguistic structures encourages reflection and deeper
learning. The scientific novelty lies in demonstrating the fact that teacher-centered instruction limits
learning, while the phenomenon of critical reflection enhances it. The study advances a principle and model
of EFL teaching based on analysis and soft skills, grounded in the theory of cognitive engagement, the con-
cept of learner autonomy, and the emerging law that adaptability drives sustainable outcomes. The research
highlights recurring patterns within languages and demonstrates how these skills can facilitate more effec-
tive language acquisition. Research findings suggest that critical thinking skills are often undervalued
in current pedagogical models, though they are essential for effective learning. Developing these skills may
allow research across multiple university groups and broader higher education, while integrating critical
thinking into language instruction can enhance students’ foreign language learning.

BBenenne

The research relevance can be found in its core idea of promoting the usage of critical thinking skills
for university students as a way to approach various linguistic and language-related tasks. This idea, especially
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in the light of student cognition, is today commonly found alongside with the idea of linking theory and practice
(Hegazy, Ellerton, Campos-Remon et al., 2023), due to the possibility it offers to let students be responsible for their
own mental process when it comes to assimilating new information in an organic way. The current era is one of great
changes in all fields of humanities, but what stands out is that, in the face of modern human development
and contemporary linguistic theories (Xia, 2014), languages and their structures seem to progress slowly. The rise
of worldwide availability of media and information has made it invaluable to appreciate and understand a language
not only on its own merit, but also through its history and culture. Grammar, vocabulary, prosody are all now more
standardized than ever due to online vocabularies and resources. Modern pedagogy dictates that language knowledge
should be complete and exhaustive, in order to allow students to reflect on their linguistic choices. Languages are
akin to living beings in that they transform over time, but thanks to online resources and to the contribution
of scholars and speakers worldwide, each change is documented in great detail, with new slang and expressions
being accepted in a conscious way by the general public.

English, as well as other languages such as Chinese and Spanish, has become popular worldwide for intercultural
communication as lingua franca among people that do not share a first language, although its application
in pedagogical institutions is not always carried out in optimal circumstances. This last observation is paramount
in understanding the exact way critical thinking should be promoted in language learning (Ling, 2012). In a world
with practically unlimited linguistic resources, where it is possible to determine the origin of the greatest part
of the lexicon of modern languages, and where the student is the ultimate protagonist of the teaching process,
it stands to reason to expect language learners to assimilate not only the base structures of a foreign language, but
to also note its patterns and recurring formulae, so that their understanding of it can become even deeper and give
them a wider perspective related to the underlying mechanisms of the language itself.

To demonstrate this need, and to achieve this task, we will consider the following research tasks:

— to outline what is meant by critical thinking skills applied to languages, along with a few clear examples to set
the tone of the discussion;

— to suggest and propose solutions related to how it is possible to effectively employ critical thinking skills
within the English as a foreign language (EFL) classroom.

For the first task, we will adopt a research method based on the observations made by Roohani and Haghparast (2020).
According to their research, following a quantitative study, students were observed to be more receptive to reflection
in general after studying EFL with a teacher that promoted critical pedagogy. We will develop our ideas by consi-
dering this experiment a clear indicator that consistent and measurable improvements can be seen in a pedagogical
environment where a critical approach is employed. It is important to note, however, that critical thinking appears
to be most effective when applied to foreign language study. Non-native speakers are more likely to engage with
grammar rules and unfamiliar linguistic structures, unlike native speakers, who typically navigate the language
intuitively, having learned it from early childhood.

For the second task, the preferred research method is the one presented by Ulubey and Alpaslan (2022), following
their assessment of data collection for teachers within the frame of classroom engagement. The results show that
said engagement can be actively manipulated and increased by the teacher when innovative solutions are proposed
and discussed within the study group. As a result, mnemonic learning looks inadequate when compared to actively-
pursued knowledge; critical thinking skills allow students to rework the assimilated notions rather than just
repeating them without grasping their true meaning. There is a minor caveat to consider, however, as mentioned by
Moghadam, Narafshan, and Tajadini (2023): students with limited English skills may not be as receptive when tasked
to think critically when compared to speakers that have mastered the foreign language. This ultimately calls for ap-
proaches and strategies on part of the teacher that are difficult to implement, since they may vary in difficulty
and fail to engage some of the weaker students.

The theoretical framework of the present article will be made up of a literary review drawn from different
influential works. The main belief that validates the modern need for critical thinking in education institutions can
be found with Khalid, Bucheerei, and Issah (2021), which state that critical skills transcend education and become
useful outside of the confines of a school. Teaching methods, teachers’ preparation, available resources, classroom
size and students’ knowledge, all deeply influence the possibility of employing critical thinking skills, but it is none-
theless paramount to observe and correct potential issues in the name of pedagogical progress. We will examine
the priorities of critical thinking through the ideas conveyed by Yazidi (2023), who demonstrates, through extensive
analysis, that collaborative learning, among students or between student and teacher, has the clear potential
of enhancing various facets of academic and professional development, which also include critical thinking. The concept-
tual framework in which our research is situated can be found within the words of Phillips (2023): predictions,
inferences, clarifications and connections are all means through which critical thinking can be successfully deve-
loped. Critical thinking skills are fundamental in pedagogy because they empower both educators and students
to engage with material in meaningful, reflective and analytical ways, beyond rote memorization and asking oneself
“why” and “how” rather than just accepting new information at face value. When students are taught to think
critically, they participate more actively in their own learning; they question assumptions, seek out alternative
explanations, and engage in discussions, making learning a dynamic, participatory process. They also become better
at articulating their ideas clearly and respectfully, and are encouraged to listen to others, evaluate differing opinions,
and build on ideas in a constructive way, something very valuable in collaborative settings.
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The research aims to emphasize the crucial role of critical thinking skills in language acquisition among
university students. This group was chosen for two main reasons. First, during the early years of university, students
are exposed to ways of thinking that differ from the more standardized curricula of high school, making it an ideal
time to introduce soft skills through pedagogy and critical thinking. Second, university students are generally more
receptive to metacognitive concepts, as higher education exposes them to a broader variety of methods and ideas
(Teng, Yue, 2023). While studying grammar rules and vocabulary may yield moderate progress, incorporating logical
reasoning enables students to identify linguistic patterns that can enhance their skills more effectively. We will begin
by examining critical thinking within the framework of language learning, followed by a discussion of strategies,
as proposed by Sari, Sumarmi Astina, Utomo et al. (2021), for integrating these skills into classroom instruction through
targeted exercises and techniques. English will serve as a primary example due to its global reach and accessibility. Our
findings indicate that, even at the outset of language study, prioritizing pattern recognition and critical-thinking
exercises supports deeper learning more effectively than simply memorizing isolated linguistic formulas. This approach
deserves greater attention in language pedagogy to foster more meaningful and adaptable learning outcomes.

A further goal of this research is to inspire pedagogy as a whole to employ critical thinking not as a mere box
to check, but rather, following the ideas of Hyekyung (2017), as a proactive effort to promote a new viewpoint that
can successfully prepare students for the globalized world beyond the school institutions by equipping them with
the analytical skills, cultural awareness, and adaptability necessary to navigate diverse perspectives, complex
challenges, and rapidly changing environments.

The theoretical background of this article is given by the experiment of Kirk, Tytler, and White (2023), which
highlights the impact of critical thinking skills through the employment of different modes, ways of engagement and
tables. Through these data and analyses, it is argued that critical thinking in science must be fundamentally
grounded in the multi-modal epistemic practices of the discipline, encompassing the generation, evaluation, and
refinement of the semiotic systems that shape scientific concepts and methods.

Through teacher-student interactions, it is possible to highlight how constructing and refining representational
models can foster critical thinking in university students and provide teachers with tools to monitor and support
students’ thought processes.

The practical significance of this research lies in its potential to draw attention to the insufficient levels
of critical thinking skills within academia and to emphasize the necessity of systematically fostering such skills across
university curricula. As part of this study, practical recommendations are developed for integrating critical thinking into
higher education, particularly in disciplines where analytical inquiry is central. A logical starting point is the arts and
humanities, since, as highlighted by Mihail (2023), areas such as linguistics and philosophy inherently rely on critical
thinking as a fundamental means of examining and interpreting the world. Nevertheless, Mihail’s findings indicate
that even within these domains, the overall proficiency in critical thinking remains limited. Therefore, the research
not only identifies the problem but also proposes applied developments and pedagogical strategies that can
be refined and implemented to cultivate these skills more effectively across disciplines. The study presents applied
developments for classroom use, including an argumentation model for analysis, evaluation exercises for source
credibility, interpretation and inference tasks for comprehension, collaborative problem-solving activities, and self-
regulation strategies meant to monitor and refine thinking. These approaches provide practical techniques for cultivating
transferable critical thinking skills across disciplines.

The theoretical significance of this study is grounded in the fact that traditional, teacher-centered instruction often
limits students’ active engagement in language learning. The study identifies the phenomenon whereby learners achieve
deeper comprehension when they analyze and reflect on linguistic structures rather than passively receiving them.
It introduces the principle that critical thinking fosters transferable problem-solving abilities, which extend beyond
language acquisition. The research aims at shifting focus from memorization to analytical exploration of recurring
linguistic patterns. This approach draws on the theory that cognitive engagement enhances retention and adaptability
in foreign language contexts. Furthermore, it advances the concept of integrating soft skills, analytical, cultural, and
adaptive, into the EFL classroom as core competencies rather than supplementary abilities. Finally, it aligns with
the emerging law of educational development that sustainable learning outcomes depend on cultivating students’
autonomy, critical reasoning, and adaptability in diverse communicative environments.

Discussion and results

One of the greatest feats accomplished by modern pedagogy lies in having been able to weaken the pedagogical
beliefs of old, with a monolithic teacher supervising the classroom as a supreme guide rather than an advisor
for students. There has been a noticeable shift in philosophy regarding worldwide education techniques, so that
the frontal classroom has been gradually replaced by more inclusive and just ways to involve the students in the
process. It must also be noted, however, that the rapid changes in pedagogy theories and practices have made current
practices tied do English language teaching quite obsolete in a relatively short time (Eusafzai, 2015). Teaching
techniques respond to the needs of generations that, as of late, have become completely different when compared
to those that came before, and teaching strategies are required to reflect these changes by evolving and adapting
as well; digital literacy, for one, is a clear example of something that underlines the divide across generations,
with teachers struggling to adapt, as mentioned by Fernando and Jain (2022).
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It stands to reason, then, that pedagogy should expand towards those skills that are guaranteed to still be part
of the reality of a student well after the end of his/her scholarly career, such as critical thinking skills. It is important
now to give a proper definition of these skills as per our first research task.

Critical thinking skills are essential tools that allow individuals to engage with data in a thoughtful, analytical,
and reflective way. In an age of information overload, which also presents new learning possibilities (Al-Shaye, 2021),
critical thinking encompasses a range of cognitive abilities that work together to improve understanding and decision-
making, such as:

Analysis, the ability to break down complex ideas or problems into smaller, more understandable components.
This skill allows individuals to examine the details of a situation and identify the key factors that contribute to its broader
understanding. By analyzing information, it is possible to pinpoint the underlying structure of arguments or ideas,
making it easier to evaluate their credibility and to motivate the students towards active learning (Li, Lund,
Nordsteien, 2021). This can be achieved by employing philosophical ideas and independent reasoning in the classroom
environment. For example, students can benefit from considering argumentative linguistic theories such as the one
elaborated by Stephen Toulmin’s formal approach, which, as exemplified by Nakrowi, Ansori, Mulyati et al. (2023),
offers a functional framework for both the formulation and assessment of arguments. By outlining six elements,
claim, grounds, warrant, backing, qualifier and rebuttal, Toulmin’s model enables a more nuanced evaluation of argu-
ments, revealing both their persuasiveness and their potential weaknesses. Unlike formal logic, which often abstracts
reasoning from context, this approach reflects the ways in which reasoning and justification occur within practical,
real-world settings. Yang (2023) reports that an experiment in China involving the approach yielded positive results
regarding the argumentative elements in students’ writing.

Evaluation is another key aspect of critical thinking. It involves assessing the reliability of sources, the soundness
of arguments, and the relevance of evidence. With so much information readily available, it is essential to question
the accuracy and validity of what is encountered. Critical thinkers must learn to differentiate between well-
supported claims and those that are based on faulty logic or biased sources. This does not only assist one’s literacy in
general, but also its application for digital sources, making this skill invaluable in the technological era (De Léon,
Corbeil, Corbeil, 2023).

The skill of interpretation helps individuals comprehend and explain the significance of data, texts, or events.
Interpreting meaning, especially when dealing with complex or ambiguous information, is crucial for developing a well-
rounded understanding of issues. This is often complemented by inference, the ability to draw logical conclusions from
available evidence. Inference allows individuals to go beyond surface-level information and consider implications,
predictions, or hidden meanings. Shepard-Carey (2019) notes that language students encounter apparent difficulties
whenever they want to resort to inference but lack the background knowledge that grants the reading key for a specific
text. More care and attention towards interpretation techniques is advised in schools and institutions.

In addition to these cognitive skills, critical thinkers must be able to communicate their findings clearly through
explanation. This involves justifying decisions, reasoning, and conclusions in a way that others can understand and
evaluate. Whether in written or verbal form, strong explanations help to clarify thinking and allow for constructive
feedback from others. Another vital aspect of critical thinking is problem-solving. Critical thinkers approach
problems methodically, identifying the root causes, considering various solutions, and making informed decisions
about the best course of action. This process is often iterative, requiring flexibility and adaptability as new
information or perspectives arise. This is exemplified by the experiment conducted by Zhan, He, Zhong (2024), which
demonstrated that students are more stimulated to perform better by being grouped in a heterogeneous fashion,
across various viewpoints and language skill levels, since this allows them to gain different perspectives in order
to approach problem-solving in a more strategic way.

Lastly, self-regulation is an essential component of critical thinking. It involves reflecting on one’s own thought
processes, recognizing biases or assumptions, and being willing to revise one’s thinking when necessary. This skill
promotes intellectual humility and encourages continuous learning and improvement. Zambrano-Matamala, Rojas-
Diaz, Diaz-Mujica et al. (2020) emphasize, through a field experiment, that students coming from institutes capable
of promoting self-regulation meant as a process to monitor and refine one’s behavior and cognition towards
a defined goal are more likely to succeed in tasks that require lateral and critical thinking.

It is evident, therefore, that fostering critical thinking skills among university students is essential for navigating
today’s complex world. By analyzing, evaluating, interpreting, and explaining information, individuals can make
informed decisions and solve problems effectively. These skills not only enhance personal and professional growth but
also contribute to more thoughtful, reflective, and open-minded interactions with the world (Bendraou, Sakale, 2023).

Critical thinking skills applied to language involve analyzing, interpreting, and evaluating speech use in order
to understand deeper meanings, identify biases, and assess the effectiveness of communication. This is attained
by breaking down nuances, word choices, and structures that influence meaning, as well as by recognizing how context
shapes language use, including cultural references, idioms, and tone, to fully grasp the intended meaning. Subhash,
Sharma, Bhasin et al. (2022) note that this can be perfected, for example, through the study of literary works,
something that allows students to reflect on languages from a diachronic, diatopic and potentially diastratic point
of view and to assimilate structures that can help grasping a specific sublanguage within the language in general.

As we have briefly mentioned when discussing Toulmin’s model, and as supported by Jasim and Yahya (2021),
critical thinking skills can be developed through languages thanks to assessing statements, claims, or arguments
for validity, relevance, and evidence, especially when discerning fact from opinion or bias.
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The main goal of critical thinking skills, all things considered, is to promote effective communication by using
language precisely and persuasively, choosing words that best convey ideas and fostering understanding in varied
contexts. Of course, as also noted by Grosser and Nel (2013), this is only possible within an environment where teachers
are also well-versed in the matters proposed by critical thinking, such as stimulating students towards making inferences
and academic language proficiency. Indeed, only if the professional knows the fundamentals of critical thinking
is it possible to implement it effectively in the classroom. It seems necessary, as advised by Sangiuliano Intra, Nasti,
Massaro et al. (2023), to view the teaching process through the perspective of lifelong learning, that is, nurturing a growth
mindset that encompasses teachers along with students and that allows professionals to always keep up-to-date with the
latest findings and theories. This will ensure an environment where personal and academic development is guaranteed
for all parties involved, but its adoption should be favored by the institution itself, upon which lies the responsibility
to provide teachers with enough time and resources to undertake lifelong learning.

After having outlined the meaning of critical thinking skills with relevance to languages, it is time to explore
possible solutions that can fit in a classroom environment in order to promote said skills in the perspective
of lifelong learning.

The first point that can be made, by generalizing the English test for medical students exemplified by Ho, Chen,
and Li (2023), is the one of Socratic method. Socratic questioning uses deep, probing questions to encourage
students to think beyond surface-level answers. Questions are designed to explore assumptions, reasons,
implications, and contradictions. Teachers can employ this method by asking students questions like “Why do you
think that?”, “What evidence supports your claim?”, or “Can you see any other way to interpret this information?”
during discussions. This can be easily used, for example, when discussing grammar rules or new linguistic formulae
as a means to achieve rhetorical induction, through which students can independently draw conclusions and general
rules by examining individual language instances.

A point may also be made for role-play. Liu and Ding (2009) define role-play as a technique used to attract learners
towards an atmosphere of learning and play, with the added benefit of being useful from a language acquisition
perspective, provided the material is adequate and appropriate for the level and expectations of students. Debates require
students to take positions on issues, back their stance with evidence, and anticipate counterarguments. Role-playing
helps them step into another perspective and evaluate issues critically. Teachers, in the roles of facilitators, spectators or
participants, can organize formal debates on current topics related to the curriculum. Role-playing is indicated
for language learning, but due to its flexibility and to its adaptability towards various disciplines and scenarios, it can also
be used in subjects like history or social studies to understand different perspectives on events.

As exemplified by Astriani, Susilo, Suwono et al. (2020), the next logical step in our analysis would be represented
by mind mapping, that is, the employment of visual tools to allow students to connect ideas and visualize relationships
between concepts. The primary advantage of this method is, of course, that it allows learners to organize their thoughts
before tests or essays. Research indicates that language learners’ critical thinking and reading skills are significantly
enhanced when they employ visualization strategies (Hazaymeh, Alomery, 2022). Additionally, mind maps are used for
brainstorming, that is, a group discussion among students related to the generation of an opinion pool aimed towards
problem solving (Mohd Apandi, Rahim, 2020). This technique can also be employed in conjunction with scaffolding
or other techniques that allow students to take the main stage during the lecture, and can be used, for example, when
studying new structures or concepts to map out related words, expressions, and key points.

Perhaps one of the most interesting methods of current-day pedagogy, Project-Based Learning (PBL), presents
scenarios where students face a complex problem that does not have a straightforward solution. They work together
to research, propose solutions, and defend their approaches. Almulla (2020) shows that PBL can improve students’
willingness to improve their academic conduct, by allowing them to exercise their management skills when it comes
to study sessions and workload. Students are presented with real-world problems, such as environmental issues,
social challenges, or business scenarios. PBL encourages them to research, hypothesize, test, and reflect on their
conclusions. This can be achieved in language learning thanks to the many social, ecological, and contemporary
topics that can be discussed and researched through the means of a foreign language, in our case English.

Lastly, peer reviewing is, following the ideas of Brill (2016), a facet of critical thinking in pedagogy that encourages
students to rationally and critically evaluate the work of their peers, promoting deeper analysis, reflection, and
constructive feedback. Through this process, students must assess the structure, content, and arguments of their peer’s
work, developing their ability to analyze and interpret information. They evaluate the clarity and validity of arguments,
offering constructive feedback aimed at improving the quality of the work in a collective collaborative effort (Sendergaard,
Mulder, 2012). Peer reviewing helps students reflect on their own learning by recognizing strengths and weaknesses
in others’ work, which in turn improves their own academic development. This process can also promote communication
skills, since students get closer to one another in order to provide assistance to peers within the classroom. One
of the greatest advantages of peer reviewing, then, is that it promotes a collaborative learning environment, making peer
review a valuable tool for cultivating critical thinking in the classroom (Humberstone, Zhao, Liu et al., 2024).

There are various other strategies that could be considered, like the Think-Pair-Share (TPS), which promotes
individual study before eventually turning into a discussion among classmates. Our discussion, due to space
constraints, cannot include all modern theories; but the sheer number of possibilities offered by contemporary
pedagogy presents itself as stable and open to new ideas and diversity, rooted not only in formal and classical
teachings, but also in informal education (Zogla, 2018).
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The integration of critical thinking skills in modern pedagogy ultimately marks a shift toward developing
independent and adaptable learners, especially where, traditionally, the teacher was constantly in the spotlight
of the academic process. By emphasizing analysis, evaluation, and problem-solving, education today prepares
students to tackle real-world challenges with greater confidence and creativity. Critical thinking also promotes
lifelong learning for both teachers and students by encouraging all parties to question assumptions, reflect on their
own thinking, and adapt to new knowledge. This focus strengthens communication and collaboration, as students
learn to engage in meaningful discussions and consider diverse perspectives. Fostering critical thinking nurtures
innovation, but there is a constant issue represented by the ever-present need to choose the right method for each
situation (Breunig, 2005), by taking into account practical and pecuniary means of schools, the expectations
of the students, and the preparation of the teachers themselves.

Conclusion

Throughout this article, we have aimed to demonstrate the importance of critical thinking skills in pedagogy. We
presented various examples to highlight the urgent need for a new, shared approach, one that equips students with tools
for independent thinking through guided examples and active practice, tailored to meet the demands of modern society.

One of our primary tasks has been to define and elaborate on the concept of thinking skills in language
education, providing concrete examples to help establish a strong foundational understanding. This precise and
structured division reveals that the principles of critical thinking skills can indeed be categorized and summarized.
This approach makes the concept more accessible, allowing it to be absorbed through a methodical framework
of clear, actionable steps.

Our second task involved suggesting solutions that could allow professionals to employ critical thinking skills within
the EFL classroom. One of the central aims of developing critical thinking skills is to enhance the capacity for effective
communication, both among peers in educational settings, as is our case with university students, and subsequently
in professional contexts in the workplace through precise and persuasive language use, selecting words that clearly
convey ideas and promote understanding across varied contexts. Teachers must first understand and internalize these
concepts to make their teaching more intentional and holistic. By fully grasping critical thinking principles, educators can
better guide students toward deeper comprehension and independent thought. This task was analyzed with
the assistance of some of the most prominent critical thinking techniques, namely Socratic questioning, role-play, mind
mapping, PBL, and peer reviewing. Given the many approaches available, it is entirely feasible to adopt one that best suits
the classroom environment, particularly when considering the idea of long-term solutions through the lens of lifelong
learning. In this context, the primary goal of critical thinking skills is to equip students with adaptable strategies
applicable across diverse fields. Schools and institutions play a vital role in this endeavor by providing teachers with
the time and resources needed to engage in lifelong learning. This support ensures that educators are well-prepared
to cultivate and reinforce critical thinking skills effectively in the classroom.

Critical thinking skills are sometimes overlooked or treated as secondary to general course content. However,
it is essential to recognize that these skills form a core part of the curriculum’s foundation. Neglecting them risks
undermining the entire educational effort, as students may end up memorizing information without fully understanding
how to apply it meaningfully. Integrating critical thinking into the curriculum ensures that students not only absorb
knowledge but also develop the ability to analyze, question, and utilize it in varied contexts.

A limitation of this study is represented by the resources that can effectively be allocated to critical thinking skills.
While these skills are essential for a proper understanding of languages within educational institutions, there appears
to be a general scarcity of means and resources dedicated to this area. The challenges are twofold: material constraints,
such as insufficient funding for schools to provide specific training for teachers, and practical constraints, where the
time available for developing collateral skills is often limited within an already packed curriculum. Additionally, both
students and teachers may be reluctant or unaccustomed to expanding their knowledge and enhancing their fluency
in critical thinking skills, further hindering progress in this crucial area. The most serious limitations can be addressed
by raising awareness of the issue, enabling the development of targeted solutions once critical areas have been
identified and analyzed. Once scholars and trainees alike recognize the importance of critical thinking, it will become
easier to promote and integrate it into any educational curriculum.

Potential areas for development are represented by the multiple chances for academic interest to grow towards soft
skills in general, and in critical thinking skills in particular, with a strong emphasis on students’ individual capacities.
Encouraging students to express their opinions and explore subject-relevant topics can assist in developing a critical
perspective on their field of study and instill a sense of responsibility.

It is up to professionals to guide and support students in navigating and understanding the complexities of the
academic world around them. This involves not only imparting knowledge but also challenging their critical
awareness, encouraging intellectual curiosity, and helping students engage meaningfully with academic discourse,
methodologies, and expectations.

Future research directions may involve the structured and supervised application of critical thinking skills within
university control groups, allowing for systematic observation and evaluation of both the benefits and the
limitations of various pedagogical techniques designed to foster such skills. With sufficiently large and consistent
samples across student populations, it would become possible to identify the most effective approaches for specific
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classroom contexts. In the longer term, these findings could also be extended to secondary education, with the aim
of introducing critical thinking at an earlier stage. While high school students may not yet be fully prepared
to engage with the broader concept of soft skills, they may nevertheless demonstrate greater receptivity to the gradual
development of critical thinking through early exposure.
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